Utilization of adjunct nursing instructors to teach clinical courses is common in nursing programs. The purpose of this study was to examine the outcomes of a faculty development workshop on clinical evaluation for adjunct instructors. The results indicated instructors valued using a student-oriented learning outline, gained knowledge about assessment, and indicated they would engage in activities that could increase their knowledge of assessment.
U sing adjunct clinical faculty to provide nursing education is a trend that is here to stay. Factors contributing to the growing use of adjunct faculty are the nursing shortage and a multitude of recruitment and retention issues related to nursing faculty. 1, 2 The past decade has seen large numbers of expert practitioners migrate into the role of clinical nursing instructor because of the shortage of nurse educators. 3 Nursing schools continue to hire novice educators, yet many have no systematic plan for orienting, training, or mentoring these clinical experts. 4, 5 Adjunct instructors are most often full-or part-time nurses who continue to work in a variety of clinical settings while teaching on a part-time basis. Currently, practicing RNs provide many benefits as clinical educators because of their skill in technology, which changes rapidly, and knowledge of clinical setting policies and procedures. These skilled practitioners provide the needed link to clinical practice; however, they often lack a solid foundational knowledge of education principles. The vast majority of adjunct clinical instructors do not have formal education that supports their role as an educator. 6 Because of their part-time status, they are often disconnected from the program activities and unaware of changes to curriculum and policies. The lack of connection to the program as a whole intensifies the need for faculty communication and development for this important group of educators.
Providing faculty development programs to improve teaching skills of clinical instructors is supported by the literature. 1, 5, 6 Faculty development is a way of ensuring adjunct clinical faculty members have the knowledge, clarity of ex-pectations, and support needed to perform adequately in their role and supervise and evaluate students in clinical practice. Evaluating students in the changing clinical setting creates stress for both students and adjunct clinical instructors. 7 Faculty development programs can provide the knowledge that the instructor needs to begin the journey to becoming a skilled clinical educator who can create optimal experiences for students.
Maximizing the effectiveness of student evaluation in the clinical setting increases reliable grading practices and client safety. 8 Consistent and reliable feedback based on course objectives increases student satisfaction, enhances the clinical learning for all students, and ultimately has a positive effect on program outcomes. In addition, valid and reliable clinical evaluation is critical to ensure safe practices in the client care arena.
Opportunities for adjunct clinical instructors to engage with the nursing program through faculty development programs are important to long-term retention of adjunct faculty. 5 Participation in faculty development sessions creates a sense of investment for both the institution and adjunct clinical instructor. Faculty development also could increase faculty job satisfaction and improve clinical instructors' performance. Increased job satisfaction decreases attrition and expands the pool of available expert adjunct clinical instructors. 9
Purpose
The purpose of this study was to examine to what extent a faculty development workshop on evaluating students in clinical courses improved adjunct clinical nursing instructors' self ratings and knowledge about clinical evaluation, affective indicators, and views about the use of a studentoriented learning outline (SOLO).
Methods
A 4-hour faculty development workshop was provided to adjunct clinical faculty at a single institution, based on their needs and supportive literature. The focus of the workshop was assessment of students in clinical courses for the purposes of grading.
The SOLO for Participants' Preparation and the Content of the Workshop
A SOLO educational tool tells the students what they will learn, in what way they will learn, and what the expected outcomes will be. The SOLO provided the workshop objectives, activities, and special instructions for the content presented prior to the workshop.
The following topics were covered in the faculty development workshop on evaluation of students in clinical courses: trends and issues, evaluation basics, student problems and working with students who had problems, and evaluation strategies. The workshop included active learning, lecture, and small-group discussions to engage participants. One week before the faculty development workshop, adjunct clinical instructors were provided with a SOLO. Included in the SOLO were 2 suggested readings on clinical grading. The majority of the instructors (95%) indicated they had read the articles prior to the workshop. The sample consisted of 38 adjunct clinical instructors employed in the baccalaureate program. All participants were RNs with 2 or more years of experience. The project was approved by the institutional review board of the author's university.
The pretest and posttest were developed based on a review of the literature and selected nursing education textbooks. 8 The pretest consisted of 3 sections. This first section was an assessment of the instructors' knowledge in 5 evaluation areas: their general knowledge about clinical evaluation, knowledge of student assessment strategies, ability to apply grading rubrics, understanding of grading terminology, and knowledge of systems used for clinical grading. Participants rated their knowledge on a 5-point Likert scale from 1 (no knowledge) to 5 (expert knowledge). In the second section, 6 affective behavior items requested participants to select the choices they would make in the future about evaluation of students in clinical courses. Finally, there were 9 knowledge true/false questions covering the objectives of the workshop on the pretest. The posttest was a parallel measure with an additional section for evaluation of the SOLO. Participants used a 5-point Likert scale from 1 (strongly disagree) to 5 (strongly agree) to answer questions about the value of the SOLO.
Results
There was a significant change in the cognitive and affective behaviors of the adjunct clinical nursing instructors. The participants' self-assessment of knowledge increased significantly after the workshop, Z = 17.5, P G .001. The topic of clinical grading systems demonstrated the most improvement with a mean score of 2.76 on the pretest and a mean of 4.18 on the posttest. Instructors also had a significant improvement in their knowledge of clinical evaluation from pretest to posttest, Z = 15.5, P G .001. The largest gain in knowledge was seen for the topic of summative evaluation. On the pretest, 42% of participants answered the summative evaluation question correctly, increasing to 95% on the posttest. Knowledge of all topics related to clinical evaluation significantly improved after the workshop.
On average, the number of affective behaviors also increased, signifying that participants were likely to continue to seek information on these topics. In addition, the participants valued the use of a SOLO for a faculty development workshop. Overall, mean scores greater than 4.0 for all questions suggested that the participants believed that the SOLO was valuable for a faculty development workshop.
Discussion
The findings from this study revealed that a faculty development workshop for adjunct clinical instructors positively affected their knowledge level and affective behaviors toward assessment of students in clinical courses. Also, the use of a SOLO in the planning and delivery of the workshop was valued by the participants. While the current literature supported the need for faculty development for adjunct clinical instructors, there is little information concerning specific development or implementation of this type of program.
The study showed significant improvements in instructors' self-ratings of their knowledge about clinical grading after completion of the workshop. Simply taking a self-assessment can assist faculty in identifying their need for additional knowledge and can prompt their inquiry. Without experience to draw on, the new educator may not have the confidence or ability to seek out information needed to be successful. Adjunct clinical instructors often view themselves as clinical experts; however, this does not translate into having the expertise needed for teaching and evaluating students in clinical courses. Providing adjuncts the needed support and education is 1 way to create reliable grading practices and a path to success for this group of nurse educators.
Another important conclusion that emerged from this study is that adjunct clinical nursing instructors gained knowledge after the workshop. Formal programs that support the education of adjunct faculty are essential for providing competent instructors who can support students and program outcomes. 10 Maintaining a consistent adjunct clinical instructor group is important to the process of developing expert clinical instructors.
Affective behaviors should be considered an important factor because of the necessity for continued development and growth beyond the workshop for all adjunct clinical instructors. Assessment of affective behaviors suggested that the instructors would continue to gather information about assessment of students in clinical courses. After the workshop, many participants indicated that they would be willing to mentor new instructors regarding clinical grading. This would support a formal mentoring program for adjunct clinical instructor development.
Instructors liked the use of a SOLO for the faculty development workshop. The SOLO was provided 1 week prior to the workshop and included topics, rationale, learning objectives, and scheduled activities. Adult learners typically prefer to be provided with a schedule, objectives, and rationale for educational sessions. The results also indicated that the adjunct clinical nursing instructors would use a SOLO themselves if planning a faculty development workshop.
Limitations
The study had several limitations. First, the sample was small, and the use of a convenience sample creates selection bias. Also, the researcher developed the pretest and posttest and presented the workshop in a single school of nursing. Validity and reliability of the tests were not established, except for expert review for face validity. Finally, the workshop and delivery were completed by the researcher, which may have introduced bias related to content and execution of the program.
Conclusions
A formal needs assessment of adjunct clinical instructors would be useful in determining if evaluation practices in clinical courses were the most pressing need. There may be other needs as well. Creating systems that would encourage adjunct clinical instructors to be proactive in identifying and addressing their knowledge and skills deficits would decrease future difficulties and support their success in the educator role. Knowing what information is required to properly prepare and orient adjunct clinical faculty is critical for the institution to meet adjunct clinical instructors' needs.
By providing nursing administrators with specific outcomes and data to support programs for adjunct clinical instructors, administrators may be more likely to fund those programs. Furthermore, increased retention of adjunct clinical instructors could be an outcome of faculty development programs and should be tracked to support continued funding. 11 Adjunct clinical nursing instructors are valuable to educating future nurses. Determining the skills and knowledge they need to be successful and creating formal processes to meet their needs are essential in nursing education. Programs should consider faculty development opportunities as an important factor when assessing the needs of adjunct clinical instructors. Faculty development programs are a way of sup-porting the development, retention, and success of adjunct clinical nursing faculty.
